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He whakataki

Ko te reo te kakahu o te whakaaro, te huarahi ki te ao tiiroa o te hinengaro.
Ta Hemi Henare
(Te wahanga ako, Te Reo Maori - Te Marautanga o Aotearoa)

Na Ta Hémi Henare (1984) ténei whakatauaki i hua ake, e korero ana mo te hiratanga o te reo Maori
hei huarahi ki te ao whanui.

Kei hopu téu ringa ki te aka taepa, engari kia mau ki te aka matua.
(Te wahanga ako, Pangarau - Te Marautanga o Aotearoa)

E korero ana ténei whakatauki mo Tawhaki i tana pikitanga ki nga rangi tihaha ki te tiki i nga kete o
te wananga. Téra tona U ki te kaupapa i mua i a ia ahakoa nga klrakuraku nga piki me nga heke ka
whiua ki muai a ia.

Ka piki e te tai, piki ta piki rere

E whakaara ana i te whakapapa, i te tatai hono o nga mea katoa. Ki konei ko te whanaungatanga o te
aromatawai (ko nga whakatau aronga hoki) me te ako.

Otira, i whakaritea ténei rauemi, Kia Whakatau te Aronga’, hei tautoko i a koutou (o nga kura) e
hiahia ana ki te ata wananga i nga huarahi, i nga tukanga hoki e hangai ana ki te whakatau aronga
(Nga Whakatau Aronga). Kia tutukihia ano hoki nga kaupapa a-akomanga, a-kura, a-motu.

Kei ténei rauemi étahi ngohe e hangai ana ki te whakatau aronga hei whakamahinga ma te hunga
kura kia pakari ake te maramatanga kia tutuki ai nga whakatau aronga.

Ko te kawa mo ia wahanga:

1. Nga korero matua

2. Nga whakamaramatanga
3. Nga ngohe

4. Nga rauemi tautoko

! Na Wharehuia Milroy te tohu Te Whakatau Aronga i whakahua ake



Introduction

Ko te reo te kdkahu o te whakaaro, te huarahi ki te ao tiiroa o te hinengaro.
Hémi Henare
(From Te Reo Maori learning area of Te Marautanga o Aotearoa)

This whakataudki is attributed to Sir HEmi Henare (1984) who espouses the importance of te reo

Maori as a pathway to the world.

Kei hopu téu ringa ki te aka taepa, engari kia mau ki te aka matua.
(From the Pangarau learning area of Te Marautanga o Aotearoa)

This whakatauki relates to Tawhaki ascending to the heavens to fetch the baskets of knowledge and
reminds us to stay focused on the parent vine (aka matua) and not to be distracted by other vines
(aka taepa).

Ka piki e te tai, piki ti piki rere
The tide rises, in and out it flows

This whakatauki is a metaphor for describing the interdependence of assessment (within which
overall teacher judgements sit) and teaching and learning (ako).

This resource, Kia Whakatau te Aronga, has been prepared to support kura wishing to explore
approaches and processes related to forming Overall Teacher Judgements (Nga Whakatau Aronga?)

to meet classroom, kura and national level purposes.

It comprises activity-based modules that kura are encouraged to use as the basis for developing
understandings and practices to meet these purposes.

Modules are generally structured in the following way:

1. Key messages

2. Discussion of the key messages

3. Suggested activities for further unpacking and applying key messages
4. Resources and references related to the key messages

% Wharehuia Milroy provided the Maori term for OTJs



Te hanga o te pukatohu

WAHANGA 1:

Korero matua 1

Korero matua 2

Korero matua 3

WAHANGA 2:

Korero matua 4

WAHANGA 3:

Korero Matua 5

WAHANGA 4:

Korero matua 6

NGA WHAKATAU ARONGA -TE TAUTUHI

Ka whakatau aronga ma roto i nga kitenga me nga whakamahinga o nga
taunakitanga kua kohia ake e te kaiako tae atu ki tétahi wa, na énei korero e
taea ai te whakatau aronga e hangai ana ki te ahunga whakamua me te
whanaketanga o te akonga.

Ka marama ake te whakatau aronga ména ka noho ki nga horopaki ako,
aromatawai, matauranga me tairongo.

Kia maha tonu nga huarahi aromatawai me nga matapuna taunakitanga hei
tirohanga ma koutou ka whakatau aronga ana.

TE HONONGA O NGA WHAKATAU ARONGA KI NGA TUKANGA 3-KURA, a-
MOTU HOKI

He tUapapa nga whakatau aronga e hangai ana ki Nga Whanaketanga
Rumaki Maori hei whakahoki korero ki nga akonga me nga whanau, hei
whakatau whainga i nga tatohinga a-kura, tautohu hei tautoko, hei
whakapakari hoki i nga ngoikoretanga kua tautohua ma nga ropG a-motu.

TE HONONGA O NGA WHAKATAU ARONGA KI TE MARAUTANGA O
AOTEAROA (TMoA) ME NGA WHANAKETANGA RUMAKI MAORI (NWRM).

Ma nga kitenga o te tukanga whakatau aronga Nga Whanaketanga Rumaki
Maori e tohu mehemea e whanake haere ana nga akonga i raro i nga
whakahaerenga o Te Marautanga o Aotearoa.

WHAKATAURITERITE KIA TAU TE WHAKAARO

He mea nui te whakatauriterite kia tau nga whakaaro kia pono mai nga
whakatau aronga (kia orite, kia tika hoki).

He rauemi ténei hei whakamahinga mau. E tono ana ki a koutou kia whakaputaina 6 koutou
whakaaro, kia Gia mai, kia tapirihia étahi korero kia tukuna ranei he ngohe.



Structure of the manual

SECTION 1:

Key Message 1

Key Message 2

Key Message 3

SECTION 2:

Key Message 4

SECTION 3:

Key Message 5

SECTION 4:

Key Message 6

DEFINING OTJS

An overall teacher judgement (OTJ) involves drawing on and applying
evidence gathered up to a particular point in time, in order to make an
overall judgement about a student’s progress and achievement to meet a
variety of purposes.

OTlJs are best understood in the context of ako, aromatawai, matauranga
and tairongo.

A range of approaches and multiple sources of evidence are required when
making OTlJs.

RELATIONSHIP OF OTJs TO KURA AND NATIONAL PROCESSES

OTlJs referenced against Nga Whanaketanga Rumaki Maori provide the basis
for reporting to akonga and whanau in particular ways, setting targets in
School Charters and identifying and responding to sector wide (national)
needs.

THE RELATIONSHIP OF OTJs TO TE MARAUTANGA AOTEAROA (TMoA) AND
NGA WHANAKETANGA RUMAKI MAORI (NWRM).

Nga Whanaketanga Rumaki Maori rely on the OTJ process to indicate the
extent to which akonga are engaging successfully with Te Marautanga o
Aotearoa.

MODERATION

Moderation is required to ensure that OTJs are reliable (consistent and
accurate).

This resource should be treated as a working document and you are invited to make notes, pose

questions, add further information or suggestions for activities etc.



Wahanga 1: Te tautuhi i nga whakatau aronga

KORERO MATUA 1:

Ka whakatau aronga ma roto i nga kitenga me nga whakamahinga o nga taunakitanga kua
kohia ake e te kaiako tae atu ki tétahi wa, na énei korero e taea ai te whakatau aronga e
hangai ana ki te ahunga whakamua/ kauneke haere me nga whanaketanga/
whakatutukitanga o te akonga.

WHAKAMARAMATANGA 1:1

Ko te hanga whakatau aronga ko tétahi ahuatanga o roto pu i te ako. E kaha ana nga kaiako
ki te whakawa, ki te wetewete, ki te whakahiato i nga korero mo nga akonga mai i nga puna
whakamohio huhua katahi ka whakamahi i nga whakatau aronga hei arahi i nga akoranga
hou. He tukanga kakama, he tukanga puta noa, he tukanga hihiri ténei a te kaiako, 3, i te
nuinga o te wa kua tangata whenua ke.

He pénei te ahuatanga o te tukanga

Whai wahi atu ki
nga akonga

Whakatauhia nga
akoranga ka whai
ake

NGOHE 1:1

Whakaarohia tétahi wa i whakatauhia e koe tétahi aronga whakatau.
e He aha nga korero, nga taunaki i wanangahia ai e koe?
e He aha nga take i whakatau aronga ai koe i taua wa tonu?
e He aha te putanga ake o to whai i te whakatau aronga?
e | péheaimuri mai?




Section 1: Defining OTJs

DISCUSSION 1:1

Forming OTJs are a natural part of the teaching and learning process. Kaiako are constantly
managing, filtering and synthesising information about akonga from a range of sources and
using an overall judgement to guide their next teaching decisions. This is often a fast moving,
fluid and dynamic process that becomes normalised overtime.

The following are attributes of this process:

Engage with
akonga

—

F )
Forman OTJ based
Decide next on multiple
teachingsteps sources of

information
A\ b

ACTIVITY 1:1

Think about a recent example where you have formed an OTJ.
e What information and evidence did you draw on?
e What caused you to make an OTJ at that time?
e What was the consequence of acting on your OTJ?
o  What happened next?




WHAKAMARAMATANGA 1:2

Ara noa atu nga huarahi aromatawai i tua atu i te whakatau aronga. Ko te tuku pirongo e
korero ana mo te whanaketanga me te ahunga whakamua o nga akonga ki nga akonga, ki
nga whanau, ki nga kaiako matua, ki te Poari, ki te Tahhi o te Matauranga ano hoki.

| ténei o nga ahuatanga ka whakamahia e te kaiako ona mohiotanga mo te ahunga
whakamua o ia akonga, a, ka whakapuakina e ia.

He wahi matua to Nga Whanaketanga Rumaki Maori ki nga tikanga tuku purongo.

E tautoko ana Nga Whanaketanga Rumaki Maori i Te Marautanga o Aotearoa na te ata
whakatakoto i nga whainga paetae, i nga pikenga, i nga matauranga e tika ana kia akona e
te akonga i ia taumata i a ia e kuraina ana mai i te tau 1-8 e pa ana ki te korero, te panui, te
tuhituhi me te pangarau. Ka ata whakatakotohia e Nga Whanaketanga Rumaki Maori nga
paetohu matua hei arataki i nga mahi whakaako, ako, me te aromatawai. He pénei te takoto
kia toro atu nga akonga ki nga wahanga katoa o te marautanga, ma reira, ka angitd nga
akonga, ka whai plkenga, ka matau hoki ki nga rautaki, ka mutu, ka whai tohu ratau i te
putanga atu ki te ao whanui (Tahuhu o te Matauranga).

He pénei te ahuatanga o te tukanga:

RAUEMI TAUTOKO

Questions and answers - Nga Whanaketanga Rumaki Maori
http://www.minedu.govt.nz/theMinistry/Educationlnitiatives/NgaWhanaketangaRumakiMa

ori/QuestionsAndAnswers.aspx
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DISCUSSION 1:2

There are times however, where a more systematic measured approach is required. This
includes reporting achievement and progress to akonga and their whanau, to senior
management and the BOT and to the Ministry of Education. Here kaiako are required to
draw on and apply what they know about the achievement of each akonga and express it in

a particular way.

Nga Whanaketanga Rumaki Maori are an important mechanism for these reporting

purposes.

Nga Whanaketanga Rumaki Maori support Te Marautanga o Aotearoa by establishing clear
and consistent expectations for korero (oral language), panui (reading), tuhituhi (writing)
and pangarau (mathematics) skills and knowledge that akonga in years 1-8 need to learn at
different stages of their schooling. They signal important progress points to watch for to
guide teaching, learning, and aromatawai practices. This is so akonga can access all areas of
the curriculum, and raise achievement so young people leave kura or school with the skills,
strategies and qualifications they need to succeed (Ministry of Education).

The following are attributes of this process:

Engage
instructionally
with akonga
Collate and
analyse a range
Plan next 2
o i s s
oTJ
Report to akonga,
whanau, kaiako,
management
A
Moc}erate 0TJs
Create reports with peers,
for analysis and - r?::;sasnce
fu oty against reference
points

Enter confirmed
OT] into TWAaK
or school-

developed data
base

SUPPORTING RESOURCES

http://www.minedu.govt.nz/theMinistry/Educationlnitiatives/NgaWhanaketangaRumakiMa

ori/QuestionsAndAnswers.aspx
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KORERO MATUA 2:

Ka marama ake te whakatau aronga méena ka noho ki nga horopaki ako, aromatawai, matauranga me
tairongo.

WHAKAMARAMATANGA 2:1

Kei te pukapuka Rukuhia, Rarangahia, Aromatawai (Tahuhu o te Matauranga, 2014) te roanga atu o
nga korero mo, aromatawai, matauranga, me tairongo. Heoi ano, e whai ake nei étahi aria matua o
Rukuhia, Rarangahia hei whariki i te whakaaro o te ata wananga i nga whakatau aronga.

Ma te whanaungatanga i waenga i te kaiako me te akonga e pupl ake ai nga whakatau aronga e
hangai ana ki te whakaako me te ako.

Ko te take o te matauranga he whakarei i t0 ao, kia marama ai koe ki te ao whanui: Ko wai koe i
ténei ao? Kei hea koe i te ao nei? Ka péhea to tl rangatira?

Ko tairongo ko te rongo a-taringa, a-whatu, a-pa, a-arero, a-ihu, a-wairua hoki. He ahuatanga
motuhake nga tairongo kia mohio ai te kaiako ki ana akonga.

Kua rarangahia te aromatawai i te ako (I pehea te ako o tétahi akoranga?) me te aromatawai hei
arahi i te ako (He aha nga ahuatanga e hiahiatia ana mo nga akoranga e whai ake ana), ki roto i te
aromatawai.

NGOHE 2:1

Tangia mai he mahere aria hei whakaatu, hei whakamarama hoki i te hononga i waenga i te
matauranga, i te ako, i te aromatawai, i te tairongo me nga aronga whakatau kia hangai ki nga
whakamaramatanga o runga ake. Kua tangia ké te timatanga o tétahi i raro iho nei, heoi ando mau e
whakaoti.

o & fairongo
i ° |

C\' - Wy (] C / o
\LD‘M‘, v»o‘}c' e 2 pko ‘ 7L6’7'"0 y)jO

Ko tétahi whakaaro ke, ko te ta i to ake mahere ripo, hoahoa ranei hei whakaatu i t6 maramatanga o
te hononga o énei aria whakaaro.

RAUEMI TAUTOKO

Rukuhia Rarangahia, Aromatawai, Ministry of Education Position paper, (2014).
http://tmoa/tki.org.nz
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KEY MESSAGE 2:

OTlJs are best understood in the context of ako, aromatawai, matauranga and tairongo.

DISCUSSION 2:1

Aromatawai, matauranga and tairongo are more fully described and discussed in Rukuhia,
Rarangahia (Ministry of Education, 2014). Some of the important ideas expressed in that document
have been paraphrased below to set the scene for thinking more deeply about OTJs.

OTJs are created and enhanced by the relationship between the kaiako and the akonga via the
teaching and learning process (ako).

The purpose of knowledge (matauranga) is to enhance one’s life, to contribute to understanding the
world, who you are in it, where you are in it and how you are in it.

Tairongo involves sensing something by listening, looking, touching, tasting, smelling or feeling.
Tairongo is a valued and valid way of understanding akonga.

Aromatawai includes the assessment of learning (how well something has been learnt) as well as
assessment for learning (what is required for further learning).

ACTIVITY 2:1

Construct a concept map to show and explain the relationship between matauranga, ako,
aromatawai, tairongo, and OTJs based on the descriptions above. A start has been made below for
you to complete.

.an\'S in 'ﬂ’)C
oot fenians et
[¢] - ‘,\tl P e =

%QH" nga
\ v\"\f) ‘0.7 L o ]

Alternatively, design your own flow chart or diagram that reflects your understanding of the
relationship of these ideas and concepts.

SUPPORTING RESOURCES

Rukuhia Rarangahia, Aromatawai, Ministry of Education Position paper, (2014).
http://tmoa/tki.org.nz
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KORERO MATUA 3:

Kia maha nga huarahi aromatawai me nga matapuna taunakitanga hei tirohanga ma koutou ka
whakatau aronga ana

WHAKAMARAMATANGA 3:1

Kia maha tonu nga huarahi aromatawai ka whakamahia e te kaiako hei whakaatu i tétahi korero
kounga e tohu ana i nga wahanga kua whanakehia, i nga wahanga kia kaha ake, a, e whakaahua ana
hoki i te ahunga whakamua o nga akonga.

Ma nga wheako ako me nga pahekohekotanga i waenga i te kaiako ki te akonga, i te akonga ki te
akonga, i te kaiako ki te whanau, i te akonga ki te whanau ka puta nga taunakitanga huhua e hangai
ana ki te ako. Ehara i te mea ka tika te korero hei whakaatu i te ahunga whakamua o te akonga ména
kua tikina mai i te puna mohio, i te taunakitanga kotahi ranei. Me maha nga matapuna whakamohio
ka whakamahia kia tika, kia pono te whakatau aronga.

Ki te pénei te patai:

e E tika ana nga kitenga o ténei whakatau aronga e pa ana ki nga aheitanga o te akonga? — E
whakaaro ana ki te tika o te whakatau aronga.

e Ka pehea te oritetanga, te tika, me te pono o ténei whakatau aronga? — E whakaaro ana
tatou ki te pono o te whakatau aronga.

Hei ta Rukuhia Rarangahia te pepa aromatawai na te Tahuhu o te Matauranga (2014, pp 18-19) e
tika ake ana nga whakatau e pa ana ki te ako i nga kura reo Maori ména ka:

e ahu mai nga korero whakatau me nga kitenga i nga horopaki ako tuturu ka mutu i whai wahi
atu etahi o nga tangata whai panga ki aua parongo

e whakatairangahia/whakamanahia te tuakiri, te ahurea me nga tikanga o nga akonga
e whakaatuhia te ahunga whakamua o te akonga i tana huarahi ako

e whakamanatia te whakamahinga o nga parongo i ahu mai i nga puna whakamohio huhua, ko
nga tairongo tétahi

e aronuitia te motuhaketanga me nga paingao te akonga
e tautokona nga huarahi whanui e whakaatu ai, e hopu ai, e whai haere ai i te ako a te akonga

Ko te mahi whakatauriterite kia tau he tukanga hei whakatau, hei whaka( i nga aronga. Ko te mahi
ko te whakawhiti korero nga kaiako ki étahi atu hoa mahi (ki nga akonga hoki) mo6 nga ahuatanga o
nga akonga me te ako i nga marautanga katoa kia U ai nga whakatau, ma ténei mahi tahi ka kitea e
nga kaiako ména e tika ana a ratau whakatau. Ki te kaha rawa te tukanga whakatauriterite, kaore e
kore he pono, (he tika) hoki nga whakatau.
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KEY MESSAGE 3:

A range of approaches and multiple sources of evidence are required when making OTJs

DISCUSSION 3:1

A range of aromatawai approaches should be used to compile a comprehensive picture of the areas
of progress, identify areas requiring attention, and describe what unique progress looks like for

akonga.

Learning experiences and interactions between kaiako and akonga, akonga and akonga, kaiako and
whanau, akonga and whanau generate multiple sources of evidence of learning for learning. No
single source of information or evidence can accurately summarise akonga achievement or progress.
Multiples sources should be used when making an OTJ to better ensure the OTJ is valid and reliable.

e When we ask a question like - to what extent does an OTJ represent what the akonga can

do? - We are thinking about validity.

e When we ask a question like - how consistent, accurate or reliable is this OTJ? - We are

thinking about reliability.

Rukuhia Rarangahia, Ministry of Education paper on Aromatawai (2014, pp. 18- 19) states that
judgements of and for, learning in Maori medium settings are more likely to be valid if the

information on which they are based:

e is derived from authentic learning contexts and key people have contributed to that
information

e recognises in an authentic way the identity language and culture of the akonga

e recognises progress of the akonga in the learning process

e validates the use of information that is available from a wide range of sources, including
tairongo

e recognises the uniqueness and strengths of the akonga

e allows learners to show and record their learning in a range of ways

Moderation is the process of confirming OTlJs. It involves kaiako cross checking their OTJs with
others (including akonga) and considering whether that OTJ stacks up given what is also known
about that akonga and after considering their performance in specific learning areas and across the
curriculum. The stronger the moderation process, the more reliable (and accurate) the OTJ is likely
to be.

15




NGOHE 3:1

Wanangabhia te tikanga o te hoahoa ki raro nei. He tauira noa e whakaatu mai ana i nga puna
parongo me nga momo taunakitanga e hangai ana ki nga whakatau aronga.

Interpret the diagram below, which is one way to represent sources of information and evidence for
OTls.

He aha pea ki ou whakaaro te tikanga o te rahinga o ia porohita i ténei hoahoa?

What message do you think that the size of each circle in the diagram is trying to convey?

Me péhea ké atu e whakaatu ai i énei whakaaro?

How else might you represent these ideas?

16




WHAKAMARAMATANGA 3:2

Ka tau nga whakatau aronga i runga i nga taunakitanga e whakaatu ana i te whakamahinga o
nga pukenga, matauranga me nga maramatanga ka akona e nga akonga ma te tihono o nga
akoranga ki TMOA me nga horopaki kei nga marau a-kura.

NGOHE 3:2

Me peéhea nga wahanga ako o TMOA (pitaiao, tikanga a iwi...) e whariki ai i nga huarahi hei
korero mo te kaunekehanga/ whanaketanga o te akonga:

e ite panui?

e jte tuhituhi?

e jtekorero?

e iiawhenu pangarau?

DISCUSSION 3:2

OTlJs are made using evidence that shows application of the skills, knowledge and understandings as
akonga engage with Te Marautanga o Aotearoa and in learning contexts derived from the marau a-
kura.

ACTIVITY 3:2

How do the learning areas of Te Marautanga o Aotearoa (e.g. pitaiao, tikanga o iwi etc.) present
opportunities to inform achievement in:

e inpanui?

e intuhituhi?

e inkorero?

e in each of the pangarau strands?

17
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Ko nga puna taunakitanga —tairongo

Ko tairongo ko te rongo a-taringa, a-whatu, a-pa, a-arero, a-ihu, a-wairua hoki. Otira, hei ta nga korero i
whakapuakina e te Tahuhu o te Mataraunga (2014) i Rukuhia, Rarangahia:

Kia aro mai nga tikanga whakaako ki te whakamahinga o nga tairongo hei huarahi ako me matua
whanake nga pikenga matakitaki, whakarongo, whakawhiti korero ano hoki o nga kaiako, a, me
matua mohio hoki te kaiako me péhea te whakawhanaunga atu ki ana akonga, ma te whai pea i
tona puku, i 6na pimanawa ké. Kua roa nei tatou, o te taiao ako, e whakapono ana ki étahi tika hei
arahi i nga whakataunga e pa ana ki te ako me te akonga, pénei i nga akoranga hei whakaako tae
noa hoki ki te pGtake kia ako. Heoi ano, kua eke pea te wa kia whai nga kaiako i 0 ratau ake
tairongo, téra ko nga rongo a-puku, téra hoki ko ona pidmanawatanga hei arahi i te ako, hei awhina
i te akonga?

NGOHE 3.2 a

Me whakaaro ake ki tétahi wa i whakamabhia ai e koe ou tairongo hei whakamohio atu i tétahi whakataunga
ako ma tétahi akonga, ko tétahi korero aromatawai ranei mo tana whanaketanga/ahunga whakamua.

e He aha étahi atu korero, étahi atu taunakitanga ranei i whakaarohia ai e koe i taua wa?
e He aha étahi nekehanga i puta ake ai i te whai i ou tairongo?

Sources of evidence - tairongo

Tairongo was defined earlier in this document as sensing something by listening, looking, touching, tasting,
smelling or feeling. Furthermore, Rukuhia Rarangahia, Aromatawai Ministry of Education Position paper
(2014) states:

In developing a teaching practice that acknowledges the use of tairongo as valid ways of
perceiving learning, it will be necessary for teachers to have well developed observation, listening
and communication skills, along with increased ability to relate to akonga, in ways that are
sometimes intuitive and sometimes reasoned. Within the teaching culture, we have learned to
believe that rationality is what should prevail when making decisions about learning and akonga,
from what we should teach next, to why it is important to learn. But what of that ‘inner voice’, that
gut feeling, that little something instinctual from within that tells us how we feel beneath those

layers of logic? (p.16).

ACTIVITY 3.2a

Think about a time when you used tairongo to guide a teaching decision for an akonga and/or to make an
assessment of their achievement.

e What other information or evidence were you considering at the time?

e What next steps did you take as a result?
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WHAKAMARAMATANGA 3:3

Ma te whakamahi o nga huarahi maha ka whai wahi atu te akonga ki roto i te tukanga aromatawai,
e whakapakari ai i 6 ratau mohiotanga aromatawai, otira, ka whai wahi ano hoki ki te whakawhiti
whakaaro ki te kaiako.

NGOHE 3:3

Matapakihia énei patai:

e Me péhea au mahi kia whai wahi mai nga akonga ki te tukanga whakatau aronga?

e Me péhea te whakapakari ake i énei tikanga whakahaere au?

e He aha étahi ano whakaaro kia whai wahi mai nga akonga?

e He aha nga hua ma nga akonga?

e He aha péa nga hua ka kitea e nga akonga ma ratau ano?

DISCUSSION 3:3

Using a range of approaches also allows the akonga to participate throughout the assessment
process, building their capability and opportunity to contribute to kaiako.

ACTIVITY 3:3

Discuss the following:
e How do you currently involve akonga in the OTJ making process.

e How can you extend these current practices?
e What else might you do to get akonga more involved?

e What benefits do you see this having for akonga?

e What benefits might they see for themselves?
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Wahanga 2: Te hononga o nga whakatau aronga ki nga aronga
ki nga tukanga a kura, a motu hoki

KORERO MATUA 4:

Ko nga Whakatau Aronga e hangai ana ki Nga Whanaketanga Rumaki Maori he tiapapa hei:
e whakahoki korero ki nga akonga me nga whanau,
e whakatau whainga i nga titohinga a-kura,
e tautohu, hei tautoko, hei whakapakari hoki i nga ngoikoretanga kua tautohua ma nga ropd a-motu

WHAKAMARAMATANGA 4.1

Ko te aronga matua o ténei wahanga ko nga korero me nga ngohe e hangai ana ki te whakamahinga
o nga whakatau aronga kia whakatutukihia ai Nga Aratohu a-Motu 2A (NAG 2A). He ture a-Motu
ténei mo nga kura o nga akonga tau 1-8. Téra pea ka toro atu hoki ki nga akonga tau 9-10 i nga tau e
heke mai nei.

He pénei te korero a NAG2A:

Meéna kua uru mai nga akonga, tau 1-8, ki tétahi kura me mahi tahi te poari, te timuaki me nga kaiako kia
whai i nga tikanga o NAG 1 hei whakamahi i Nga Whanaketanga Rumaki Maori kia:

a) tuku plrongo ki nga akonga me nga matua e pa ana ki te ahunga whakamua me nga
whanaketanga/whakatutukitanga e ai ki NWRM. Me rua nga plrongo a-tuhi, kia marama
hoki te reo, i te tau.

b) tuku plrongo mo nga raraunga taumata a-kura ki te Hekeretari o te tari Matauranga i mua
i te 1 o Poutl-te-rangi ki raro i nga Gpoko e wha ki raro nei:

(i) nga painga o te kura me nga kaupapa kua tohua hei whakatika ake
(ii) nga kitenga me nga korero e tautoko ana i nga kaupapa whakatika
(iii) nga mahere rautaki hei hiki i te whanaketanga/ahunga whakamua o nga akonga
(iv) peéhea ana te ahunga whakamua/ kauneke haere o nga akonga e ai ki NWRM
c) tuku plrongo ki te Hékeretari o te Matauranga i mua i te 1 o Pouti-te-rangi e pa ana ki nga

tatauranga me nga hautanga o nga akonga kei nga taumata Manawa Toa, Manawa Ora,
Manawa Aki, Manawa Taki, 3, me hangai hoki ki Nga Whanaketanga Rumaki Maori. Me
whakaropi hoki kia pénei: Maori, Pasifika, Pakeha, Ahiana, kotiro, tama, tau kura.

d) tuku i nga korero o NWRM/ NAG 2A (b) me NAG 2A (c) e ai ki nga tikanga kua whakaritea
e te Hekeretari o Te Matauranga i étahi wa.

Kei nga kowae a), b), c) and d) o NAG2A te whakamaramatanga mo te whakatau aronga. Ka whakamahia e
te kaiako nga puna whakamohio huhua me nga matapuna taunakitanga hei whakatau aronga e tika ana kia
whakaatu i te ahunga whakamua o te akonga i te korero, panui, tuhituhi me te pangarau.
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Section 2: The relationship of OTJs to kura and national
processes

KEY MESSAGE 4:

OTlJs referenced against nga Whanaketanga Rumaki Maori provide the basis for:
e reporting to akonga and whanau in particular ways,

e setting targets in School Charters and

¢ identifying and responding to sector wide (national) needs.

DISCUSSION 4.1

In this section, discussion and activities will focus on the use of OTJs for the specific purpose of
meeting National Administration Guideline 2A (NAG2A) which is a legislative requirement of all
schools/kura with year 1-8 akonga. There are indications that this may also extend to include year 9

and 10 akonga in the future.

NAG2a reads as follows:

Where a school has students enrolled in years 1-8, the board of trustees, with the principal and teaching

staff, is required to, in alignment with requirements set in NAG 1, use Nga Whanaketanga Rumaki Maori

and/or National Standards to:

a) report to students and their parents on the student’s progress and achievement in relation

to Nga Whanaketanga Rumaki Maori and/or National Standards. Reporting to parents in

plain language in writing must occur at least twice a year

b) report to the Secretary for Education by 1 March school-level data on Nga Whanaketanga

Rumaki Maori and/or National Standards under four headings

(i) school strengths and identified areas for improvement;

(ii) the basis for identifying areas for improvement;

(iii) planned actions for lifting achievement; and

(iv) in relation to NWRM and/or Maori how students are progressing National
Standards.

c) report to the Secretary for Education by 1 March on the numbers and proportions of
students achieving Manawa Toa, Manawa Ora, Manawa Aki, Manawa Taki in relation to
Nga Whanaketanga Rumaki Maori and/or at, above, below or well below National
Standards, including by Maori, Pasifika, European/Pakeh3, Asian, gender, and by year

level.

d) report the NAG 2A (b) and NAG 2A (c) Nga Whanaketanga Rumaki Maori and/or National
Standards information in the format prescribed by the Secretary for Education from time

to time.

Clauses a), b), c) and d) of NAG2A require kaiako to form OTlJs in a particular way. This involves considering
multiple sources of information and evidence to identify a whanaketanga level that best represents the

achievement of akonga in korero, panui, tuhituhi and pangarau.
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Ko Nga Whanaketanga Rumaki Maori tétahi ara hei whakamohio atu i nga kura, nga kaiako, nga akonga me
nga whanau, ména e tika ana te para o te huarahi a te akonga kia riro i a ia nga pikenga matua (pénei i te
reo matatini me te pangarau), kia eke panuku ai ia i roto i te ao umanga, i tona ao ano hoki. Ara noa atu
nga ahuatanga maha e puta ai te ihu o te akonga, ehara i te mea ma te huarahi o te reo matatini me te
pangarau anake.

Ko nga taumata Manawa Aki me Manawa Taki he tohu kia mataara tatou. Téra pea me aromatawai ano i
te hotaka ako o te akonga katahi ka whakahangai kia tika atu mana i nga wahanga ako matua o Te
Marautanga o Aotearoa.

Ko nga Whakatau Aronga me Te Waharoa Ararau a-Kura

He taputapu Te Waharoa Ararau a-Kura e tiaki ana, e pupuri hoki ana i nga whakatau aronga. Ka hono atu
Te Waharoa a-Kura ki te Punaha Raraunga Rorohiko a te kura (Student Management System) kia ahei étahi
ahuatanga ano i tua atu i nga mahi noa a te SMS.

Kua whakaritea kétia étahi tikanga tatai ki te hinengaro o Te Waharoa Ararau a-Kura no reira kia
whakauruhia tétahi whakatau aronga ka kitea te taumata (Manawa Toa, Manawa Ora, Manawa Aki,
Manawa Taki) e hangai ana. Ka whakaatuhia nga korero mo nga akonga kua kuraina ki nga kura /akomanga
i rumakina ki te reo Maori anake, engari ara ano étahi ahuatanga e tika ana mo nga akonga i whakawhiti
mai i taiao ké. (Hei tauira: kua noho ké ki raro i te marautanga o te New Zealand Curriculum — NZC mo te 5
marama neke atu). Ki te kore nga kura e whakamahi i Te Waharoa Ararau a Kura me whakahaere étahi atu
huarahi hei whakatau taumata.

RAUEMI TAUTOKO

http://tewaharoaararau.vin.school.nz/a-kura/

http://www.tmoa.tki.org.nz/Pakiwaitara-Marau/Te-Waharoa-Ararau

He whakamaramatanga o nga taumata

Manawa Toa — E toa ana te akonga i roto i ana mahi ako.

Manawa Ora — E ora ana te akonga i roto i ana mahi ako.

Manawa Aki — Kia akina tonutia te dkonga me te aro hangai ki 6na whainga ako.

Manawa Taki —Kia whaia tonutia te taki a te akonga kia tautoko atu me étahi whainga
whaiti.
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Nga Whanaketanga Rumaki Maori are a means for kura, kaiako, akonga and their whanau to check that
akonga are tracking towards acquiring the necessary academic qualifications in fundamental learning areas
(i.e. literacy and mathematics) that will help them achieve their future career aspirations and provide life
choices. Achievement in these learning areas are of course not the only ways that we might define
‘success’ or that akonga might define ‘success and achievement’ for themselves.

Achievement levels Manawa Aki and Manawa Taki should alert us that we need to reassess the current
learning programme of the akonga and make the necessary changes to ensure that they have the best
chance at success in core or fundamental learning areas of Te Marautanga o Aotearoa.

OTJs and Te Waharoa Ararau a Kura

Te Waharoa Ararau a Kura is a tool for storing and managing OTJs. It acts in much the same way as a phone
extension does. In other words, Te Waharoa Ararau a Kura is an extension line from the Kura Student
Management System (SMS) enabling functions that are not generally standard for SMS.

Formulae have been built into Te Waharoa Ararau a-Kura so that once an OTJ is entered the corresponding
achievement level (i.e. Manawa Toa, Manawa Ora, Manawa Aki and Manawa Taki) is displayed.
Achievement information is presented for akonga who have only ever been in immersion with added
features for akonga who might be late starters in immersion (i.e. have previously had 5 or months
engaging with the New Zealand Curriculum - NZC). If Kura are not using Te Waharoa Ararau a-Kura,
additional analyses carried out manually are required to determine and assign appropriate achievement
levels.

SUPPORTING RESOURCES

http://tewaharoaararau.vin.school.nz/a-kura/

http://www.tmoa.tki.org.nz/Pakiwaitara-Marau/Te-Waharoa-Ararau

Explanations of achievement statements
Manawa Toa — Akonga are well accomplished with their learning goals and are exceeding
national expectations

Manawa Ora — Akonga are achieving well with their learning goals and are achieving at
national expectations

Manawa Aki — Kaiako need to encourage dkonga with focused learning goals to achieve
national expectations

Manawa Taki —Kaiako need to get in close beside the learner and synchronize approaches,
find ‘rhythm’ to set specific achievement goals to accelerate learning to achieve national
expectations. (Mataki, arataki, (kai)tataki...)
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Te tuku korero whakatau aronga ki te akonga me te whanau - NAG2A (a)

Ka tau nga taumata paetae Manawa Toa, Manawa Ora, Manawa Aki, me Manawa Taki a nga kaiako mo
nga akonga ma te ata wananga i nga korero me nga taunakitanga mai i nga matapuna huhua. Me oti i nga
kaiako nga whakatau aronga kia taea te tuku kia rua nga ptrongo a-tuhi ki nga whanau i te tau.

He thapapa nga korero aromatawai me nga taunakitanga kia whai wahi atu te kaiako, te akonga, me te
whanau ki te ata korero mo te whanake haere o te tamaiti, a, me péhea hoki ratau katoa ia e awhina.

Nga whakatau aronga a-kura hei whakamohio i nga raraunga ma nga take kura — Te tutohinga a- kura

Ka whakamahia e nga pouarahi, nga timuaki, me nga poari nga whakatau aronga kua whakahangaihia atu
ki Nga Whanaketanga Rumaki Maori hei whakarite whainga ma nga akonga, 3, ka ta ki roto i nga titohinga
o nga kura. E tika ana kia tae nga titohinga ki te Tahahl o te Matauranga i mua i te 1 o Poutl- te-rangi ia
tau. Ka tohua e te mahere rautaki a- tau, o roto i te titohinga, me péhea te kura e whakatutuki ai i nga
whainga, a, me péhea hoki te poari e awhina mai (ina tika ana).

Ka tapirihia he Tataritanga Whakarerekétanga ki te tGtohinga a te kura e whakaahua ana, e whakamarama
ana i nga whakarerekétanga e pa ana ki nga whainga o te tau o mua.

RAUEMI TAUTOKO

http://www.minedu.govt.nz/Boards/SchoolPlanningAndReporting/Resources/ChartersAoVIncorporatingN
WRM.aspx

http://www.minedu.govt.nz/Boards/SchoolPlanningAndReporting/Resources/ReportingAchievementNWR
M.aspx
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OTlJs for reporting to akonga and whanau - NAG2A (a)

The achievement statements Manawa Toa, Manawa Ora, Manawa Aki and Manawa Taki that describe
achievement in relation to Nga Whanaketanga Rumaki Maori should have been arrived at by the kaiako
considering multiple sources of information and evidence to identify the whanaketanga level that best
represents the competencies of the akonga at that time. Kaiako need to have OTJs completed in order to
provide written reports to whanau twice a year.

Achievement statements and evidence of that achievement provide the basis for meaningful conversations
with akonga and their whanau to include next steps and agreement about how each party (kaiako, akonga
and whanau) can contribute to those next steps.

OTlIs for reporting school level data for school purposes - The School Charter

OTJs when referenced against Nga Whanaketanga Rumaki Maori are used by senior management, tumuaki
and the BOT to set targets for akonga in the School Charter. School Charters are due to the Ministry of
Education by the 1 March each year. An annual plan in the School Charter describes what actions the
school/kura will take to achieve those targets and what resources the BOT will allocate (where
appropriate).

An Analysis of Variation is furnished with the School Charter that describes and explains any variation in
achieving the targets from the previous year.

SUPPORTING RESOURCES

http://www.minedu.govt.nz/Boards/SchoolPlanningAndReporting/Resources/ChartersAoVIncorporatingN
WRM.aspx

http://www.minedu.govt.nz/Boards/SchoolPlanningAndReporting/Resources/ReportingAchievementNWR
M.aspx
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Nga whakatau aronga a-kura hei whakamohio i nga take a-motu - NAG2A(b), (c) and (d)

Ko Te Waharoa Ararau a-Motu te pimanawa rorohiko a-Motu (d) hei whakaatu i nga korero mo nga
kaunekehanga/whanaketanga o nga akonga e hangai ana ki Nga Whanaketanga Rumaki Maori (b) &, hei
tuku hoki ki (c) te TahGhi o te Matauranga.

Ka tukuna énei korero ki te TahGhl o te Matauranga i mua i te 1 o Poutd —te-rangi i ia tau, a tona wa ka
whakamohio atu nga kitenga e pa ana ki ia kura o Aotearoa ki te marea ma te paetukutuku o Education
Counts.

Ka taea e te Tahthl o te Matauranga te arotahi atu ki nga poraru/ngoikoretanga whanui, ki nga
whakawhiwhinga hoki o nga kura ména ka whakaemihia, ka tatarihia nga korero mo Nga Whanaketanga
Rumaki Maori (éra ko nga whakatau aronga) mai i ia kura o te motu.

OTlIs for reporting school level data for national purposes - NAG2A(b), (c) and (d)

Te Waharoa Ararau a Motu is the standardised reporting format (d) for reporting akonga achievement in
relation to Nga Whanaketanga Rumaki Maori (b) and (c) to the Ministry of Education.

These are to be submitted to the Ministry of Education by 1 March each year and in due course are
publicly reported for every school/kura in Aotearoa/NZ on the website Education Counts.

Nga Whanaketanga Rumaki Maori information (in the form of OTJs) enable the Ministry of Education to
respond appropriately to sector wide needs and opportunities when that information is collated from
every kura and then analysed.

RAUEMI TAUTOKO/SUPPORTING RESOURCES

Reporting NWRM achievement
http://www.minedu.govt.nz/Boards/SchoolPlanningAndReporting/Resources/ReportingAchievementNWR

M.aspx

Education Counts: Link to individual kura NWRM results
http://www.educationcounts.govt.nz/find-school

Education Counts: National Topics
http://www.educationcounts.govt.nz/statistics/schooling/national-standards/National Standards

Video footage of Te Waharoa Ararau a Kura
http://www.tmoa.tki.org.nz/Pakiwaitara-Marau/Te-Waharoa-Ararau
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NGOHE 4:1

Rapua to Tutohinga a-Kura katahi ka tautohu i nga whainga e hangai ana ki Nga Whanaketanga Rumaki
Maori. Ko wai nga akonga me ata poipoi/ata hapai? Ko te aha hoki nga wahanga ako matua? Ko wai o nga
akonga nei kei to akomanga? He aha hoki to mahi hei whakatutuki i nga whainga?

Tuhia t0 ingoa ki te rarangi nei:

1 2 3 4 5
Ohorere ana ahau ki Ahua mohio ana Marama katoa ana
te mohio he tino ahau he wahi nui to ki ahau nga tikanga
kaupapa ma te kaiako te kaiako kia tika, kia maha o nga
kia tika, kia tino pono pono nga whakatau whakatau aronga
nga whakatau aronga

Whakaarohia nga korero katoa i ténei wahanga. Tangia he hoahoa e whakaatu ana i nga aheinga/tikanga
rereké o nga whakatau aronga, 3, kia kite hoki i te raupapatanga haere o ia aheinga/tikanga. Whakamabhia
ténei hei whakamarama i nga tikanga o nga whakatau aronga ki tétahi atu.

ACTIVITY 4:1
Locate your School Charter and identify the targets that relate to Nga Whanaketanga Rumaki Maori. Who

are the priority akonga and what are the priority areas? Which of these akonga are in your class? How are

you contributing to meeting the targets?

Write your name above:

1 2 3 4 5
I am really surprised at I had some idea of the I was fully aware of
how much depended on importance of kaiako the various
kaiako providing providing reliable and valid functions of OTlJs
reliable and valid OTJs OTls

Consider all of the information in this section. Develop a diagram that illustrates the different functions an
OTJ serves and the chain of events associated with this. Use this to explain the role of OTJs to someone
else.
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Wahanga 3: Te hononga o nga whakatau aronga ki te
Marautanga o Aotearoa me nga Whanaketanga Rumaki
Maori

KORERO MATUA 5:

Ma nga kitenga o te tukanga whakatau aronga o Nga Whanaketanga Rumaki Maori e tohu ména e
whanake haere ana nga akonga i raro i nga whakahaerenga o Te Marautanga o Aotearoa.

WHAKAMARAMATANGA 5.1

Ka whakamaramahia e te mahere nei te tikanga matua o nga pukapuka marautanga me te
hononga o tétahi ki tétahi.

Te Marautanga o Aotearoa

Te Marautanga o Aotearoa

He anga ténei e arahi Ka tautohua nga pikenga me Ka tautohua nga mohiotanga me
anaite ako mo nga nga mohiotanga o te reo Maori nga pukenga pangarau kia matatau
akonga tau 1-13 hei raukura matauranga ma nga i te ao pangarau.

akonga kia korero i te reo i nga
topito katoa o te ao.

Nga putanga iho e ai ki te marautanga a motu

Te Marau a Kura

Kei te Marau a-kura a téna kura, a téna kura tétahi huarahi me nga horopaki e
tika ana hei arahi i nga hotaka ako o taua kura.

Temaraua Ko te Marau a-kura tétahi tGapapa kia whai wahi atu ai nga hapori o nga kura
kura o Te Kur: ki te whakapuaki i 6 ratou ake wawata mo te 3huatanga o te akonga ka puta,
0..... kia eke panuku ia i te ao matauranga me te ao Maori, kia maha tonu nga

pikenga whai oranga me nga kowhiringa umanga.

Marau a-Kura = ko nga horopaki ako e hangai tika ana. Ko nga kaupapa nui kia mohiotia ai e te
akonga.
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Section 3: The relationship between OTJs, Te Marautanga o
Aotearoa and Nga Whanaketanga Rumaki Maori.

KEY MESSAGE 5:

Nga Whanaketanga Rumaki Maori rely on the OTJ process to indicate the extent to which akonga are
engaging successfully with Te Marautanga o Aotearoa.

DISCUSSION 5.1

The following diagram illustrates the function of and relationship between important teaching and
learning documents.

Te Marautanga o Aotearoa

Te Marautanga o Actearoz

Te Reo Maori

Pangarau i

A framework that sets the Identifies the skills and Identifies the knowledge and
direction for learning for knowledge akonga require to skills akonga require to interact
year 1-13 akonga. interact with the world mathematically with the world.
successfully as language
users.

National outcomes

Localised curriculum

The localised curriculum provides direction and contexts for teaching and

learning programmes. It enables kura communities to give full expression to

Te marau a their graduate profile including aspirations for high levels of educational and
kura o Te Kur: socio- cultural success, a wide range of life skills and a wide range of career
(o T choices.

Localised curriculum = relevant learning contexts What akonga need to know about.
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He Ara Ako i te Reo Matatini

Ka whakaatuhia e He Ara ako i te Reo Matatini nga paetohu o nga
akoranga me whakaako, me ako, me te tau e tika ana kia akona e te
akonga. He mea ata wananga te pukapuka nei i te panui me te tuhituhi kia
ahei ai nga kaiako ki te whakarite i nga hotaka ako.

The literacy progressions provide indicators of what needs to be taught

and learned and by when. They further unpack Te Reo Maori learning area
for panui and tuhituhi and provide the necessary detail to enable kaiako to

plan programmes of work.

Nga pukenga kia eke panuku ai te akonga

What progressively akonga need to master

Nga Whanaketanga Rumaki Maori

Ka tohu NWRM i nga ahunga whakamua o nga akonga e hangai ana ki

SERET T —— nga whakataunga a-Motu
Krero, Panui, Tohituhi === dngarau i,

3
E «.1‘,( s

NWRM (progressions) indicate achievement of akonga in relation to

national expectations.

NWRM = ko nga paetohu kauneke haere. He péhea te haere o te ahunga whakamua o nga akonga.

NWRM = signposts of progress. How well akonga are progressing.
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RAUEMI TAUTOKO

Ko te whakahangaitanga o Nga Whanaketanga Rumaki Maori ki nga tau i te kura: Korero, panui,
tuhituhi®

Approximate relationship of Nga Whanaketanga Rumaki Maori to years at school: Korero, panui,
tuhituhi’

i
|

(

Tau kure 3| Tow kure 5 Tau kura 7-3

njb’. ‘to.u Ku.f

Ko te whakahangaitanga o Nga Whanaketanga Rumaki Maori ki nga tau i te kura: Pangarau

Approximate relationship of Nga Whanaketanga Rumaki Maori to years at school: Pangarau

nga tauw Kura

TKI — Nga Whanaketanga Rumaki Maori — He whakamaramatanga
http://tmoa.tki.org.nz/Nga-Whanaketanga-Rumaki-Maori

TMoA me NWRM - He whakamaramatanga (nga pUtake, nga panga)
http://www.tmoa.tki.org.nz/Nga-Whanaketanga-Rumaki-Maori/Te-Hoahoa-i-Nga-Whanaketanga-

Rumaki-Maori

3 Kia mohio ai ka tapiki ngd wahanga ako (taumata) me nga tau i te kura.
* Note that in reality there is an overlap in curriculum areas (taumata) and years at school

37



Wahanga 4: Whakatauriterite kia tau te whakaaro

KORERO MATUA 6:

He mea nui te whakatauriterite kia tau nga whakaaro kia pono mai nga whakatau aronga
(kia orite, kia tika hoki).

WHAKAMARAMATANGA 6.1

Ko te mahi whakatauriterite kia tau he tukanga/huarahi hei whakatau, hei whakal i nga aronga.
Ka whakawhiti korero nga kaiako ki étahi atu hoa mahi (ki nga akonga hoki) mo nga ahuatanga o
nga akonga me te ako i nga marautanga katoa kia G ai nga whakatau, ma ténei mahi tahi ka kitea e
nga kaiako ména e tika ana a ratou whakatau. Ki te kaha rawa te tukanga whakatauriterite, kaore e
kore he pono, he tika hoki nga whakatau.

NGOHE 6.1

Whakaarohia nga patai e whai ake nei mehemea he kura/kaiako ranei kaore an6 kia whakaritea
he huarahi whakatauriterite

e He aha a tatou tikanga whakatau aronga 6 mua?

e He aha étahi painga? He aha tatau i mohio ai?

e Me péhea tatou (kura) e whakarite ai i tétahi huarahi whakatauriterite? Me toro atu ki a
wai hei awhina i a tatou?

Whakaarohia nga patai e whai ake nei mehemea kua tau ké nga huarahi whakatauriterite i to
kura:

e He aha nga tukanga/huarahi whakatauriterite e whaia ana e to tatou kura i ténei wa?

e E whaihuaana?

e He aha tatou e mohio ai?

e Ko wai te hunga me mohio, me mabhi i te huarahi whakatauriterite?

e Ka kitea étahi tauira mahi hei tautoko i a tatou whakatauritenga ki hea?

e Keite tika te wataka whakatauriterite a-rop, a-kura hoki kia whakatutukihia nga matea o
nga akonga me nga tikanga plrongo?

e Ka whai wahi atu nga akonga ki nga ahuatanga whakatauriterite?

e Me péhea ta tatou tautoko i a ratou kia whakatauriterite i a ratou ake mahi?

e Kua péhea te matatau o a tatou kaiako ki te whakatau i nga kaupeka pangarau e tika ana
ma nga akonga? Me péhea tatou e whakakaha ake ai kia orite ai nga whakaaro?

e Ka péhea te kaha o a tatou kaiako ki te wananga i nga korero ahunga whakamua i te
korero, te panui me te tuhituhi hei matapae me te whakad i nga whanaketanga i te korero,
panui me te tuhituhi?
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Section 4: Moderation

KEY MESSAGE 6:

Moderation is required to ensure that OTJs are reliable (consistent and accurate).

DISCUSSION 6.1

Moderation is the process of confirming OTlJs. It involves kaiako cross checking their OTJs with
others (including akonga) and considering whether that OTJ stacks up given what is known about
that akonga and after considering their performance in specific learning areas and across the
curriculum. The stronger the moderation process, the more reliable (and accurate) the OTJ is likely
to be.

ACTIVITY 6.1

For kura/kaiako yet to establish moderation processes, reflect on the following questions:

e How have we been managing OTJs so far?

e What has been successful? How do we know?

e How is our kura/school going to get an effective moderation process established and where
could we go for support?

For kura/kaiako with established moderation processes, reflect on the following questions:

e What moderation processes does our school currently use?

e How effective are they?

e How do we know?

e Who should be involved in the moderation process?

e Where might exemplars of achievement to support us with moderation be sourced?

e Are we scheduling syndicate and school wide moderation sessions in a timely manner to
meet akonga needs and reporting requirements?

e How involved are akonga in the moderation process?

e How can we support them to moderate their own work?

e How well do teachers at our kura/ school currently place akonga across the numeracy
stages of the number framework and are these decisions consistent and what does our
school need to do to improve this consistency?

e How well do our kaiako use achievement in korero, panui and tuhituhi to predict and
confirm achievement in korero, panui and tuhituhi?
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WHAKAMARAMATANGA 6.2
Te whakatauriterite tahi i nga whakatau aronga

He mahi nui te whakatauriterite a-ropd i nga whakatau aronga kia hangai ki NWRM kia tika, kia orite
hoki nga whakatau aronga. Me pono (orite) nga whakatau aronga i te kura whanui, otira, i nga kura ké
atu hoki.

He wahi matua to nga paetohu me nga tauira mahi kei nga pukatohu o Nga Whanaketanga Rumaki
Maori hei whakatau aronga.

NGOHE 6.2

Whakaarohia nga tiahua/horopaki nei, katahi ka whakarite i étahi whakataunga

e He kura iti ténei, no reira he Whanui nga tau o nga akonga i ia akomanga. Akomanga 1,
akonga tau 1-2; Akomanga 2, tau 3-5; Akomanga 3, tau 6-8. E hiahia ana te kaiako o nga
akonga tau 1-2 ki te whakatauriterite i ana whakatau aronga ki tétahi ano kaiako tau 1-2. He
aha étahi rautaki hei awhina i ténei kaiako?

e Keiwaenganuiite takiwa o te 18-25 te tokomaha o nga akonga i énei akomanga. Kaha hui ai
nga kaiako ki te whakatauriterite i nga whakatau aronga. Heoi ano, ko te mate ké, he nui te
wa ka pau i a ratou ki te ata tiro ki nga taunakitanga o ia tamaiti, o ia akomanga, katahi ka
whakatauriterite ki étahi atu. He aha tétahi ano huarahi hei awhina i a ratou engari ka pono
tonu nga whakatau aronga.

e Ahakoa te nui o nga hui whakatauriterite, ara tonu nga kitenga o tétahi kaiako o te kura
kaore i rite ki éra atu. Ki nga whakaaro o te nuinga kei te hé ona paetae NWRM, 3, kei raro ké
e putu ana. Me péhea to aro atu ki ténei tGahuatanga?

Korero

Whakarongo ki te hopunga reo o tétahi akonga e korero ana i tétahi pi korero. Whakaritea he
whakatau aronga e hangai ana ki TMoA. Whakatauritea hoki ki nga paetohu kei NWRM.
Whakatauriteritehia ngatahitia ai ténei whakatau aronga kia tau te taumata.

Tuhituhi

Whakaarohia nga tauira tuhituhi (ki raro iho) kua tipakohia e nga kaiako. (Ko te whakaaro kua
tipakohia e te kaiako ténei tauira tuhituhi mai i €tahi taunakitanga tuhitituhi huhua i te mea he pénei
te ahua o ana tuhinga katoa i ténei wa).

Tirohia te rauemi nei Taumata Tuhituhi hei whakatau i tétahi taumata. Whakatauriteritehia
ngatahitia ai ténei whakatau aronga kia tau ai te taumata. Ko téhea te taumata e tika ana i ténei
mahi whakatau aronga? http://tewaharoaararau.vin.school.nz/a-
kura/public/files/TaumataTuhituhi TMoA Whanaketanga.pdf

Pangarau

Matakitakihia te kopae nei e whakaatu ana i tétahi tamaiti e mahi tau ana. Whakawhiti korero korua
ko tétahi atu hoa mahi kia whakatauhia te kaupae tika me te taumata pangarau e tika ana (1a, le).
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DISCUSSION 6.2
Moderating OTJs with others

Moderating OTJs with others for reporting akonga achievement in relation to Nga Whanaketanga
Rumaki Maori is necessary for the accuracy or consistency of OTJs. OTJs need to be reliable
(consistent) within kura and across kura.

Indicators and the exemplars in Nga Whanaketanga Rumaki Maori manuals are important references
for making OTls.

ACTIVITY 6. 2

Consider the following scenarios and identify possible responses or solutions

e The kura is small with composite classes. Class 1 has year 1-2 akonga, Class 2 has year 3-5
akonga and Class 3 has year 6-8 akonga. The kaiako of the year 1-2 class would like to check
his OTJs with another kaiako with year 1-2 akonga. What are some strategies to enable this to
happen?

e Classes in the kura on average number 18 to 25 akonga. Kaiako in the kura meet regularly to
moderate akonga work. However the process is extremely time-consuming because kaiako
bring their OTJs and evidence for every akonga in their class and then have to moderate these
with others. Is there a better way to do this that will still maintain the need for reliable
(consistent) OTJs?

e Despite regular moderation sessions, there is still one kaiako in the kura whose OTlJs are not
consistent with the rest of the kaiako. This means her NWRM achievement levels are much
lower than what everyone else feels they should be. How are you going to address this
situation?

Korero

Listen to the audio clip of an akonga retelling a story. Make an OTJ about the level from TMoA that it
best represents. Refer to the indicators (paetohu) in NWRM as well. Moderate this OTJ with others
and come to an agreement about that level.

Tuhituhi

Consider the writing samples (see below) selected by a kaiako. (Please therefore assume that the
kaiako has chosen this from a range of evidence of writing she has for this akonga because it is
representative or typical of what the akonga has been producing lately).

Use the resource Taumata Tuhituhi to identify a level. Moderate this OTJ with others and come to an
agreement about that level. What achievement level would be assigned from this OTJ?
http://tewaharoaararau.vin.school.nz/a-

kura/public/files/TaumataTuhituhi TMoA Whanaketanga.pdf

Pangarau

Watch the DVD clip of a child working in tau. Talk with a colleague and rate this akonga by giving a
stage and referencing a curriculum level (ie 13, 1e).

41



[47

BYEM-B 04203 91 |t
eyeueyeu 3 eSuelenye 1yeia
13 BUO BWEJBW 31 | OJEBYBYM

e3u o |yej ouoy 33 Ied ey

(esnaeEyYM IR BNY
19UBJ 043403 BY ‘U] 04340Y

oy eoyeye] o3uouedeym
e3uny a3 saw ‘pjedosoy 31 1y
‘ededney 31 1)) oue Inu oJe ey
ouodeyeym

91 9w eweJew 91 | eSunJ

| e] oJeeyeym eyndedeym ey e
:e] 01310y eu|

elelem 93 | ‘epjesey|

911 ‘eyadad 931 ‘1yiw 93 | edad
‘el eUB OJYOW B e eI el
110B|A 043403 owow eSu

1 Djendeyeym euey ejew ey
neye3u pjedosoy e3u sw oye
edosoy edu | ededney e3u

13 0JEB)EYM BUO W 03E3aym
BUO | B| BWEJBWE)RYM BlE B
o3uoJseyeym

e3uny 93 saw ededney 231 1y
eweJew 91 | e3unJ | odeeyeym

1IYMeSEUYM BUB) BIEW BY
:e] 01310y eu|

el eue edunel 3

Djedosoy edu | aye aye1ddel
110/ 04340 owow

e3u | el pjendeyeym ey
o3uoJsexeym eduny

91 sw ‘ededney 93 ‘pjedoioy
91 I eue [e3uey d 04340
e3u aw ndny e3u lew nun ey
el eue e3une} enye o pjedo
edosoy e3u sw emexo ped
-0Joy e3u | ey1303} 91| eSunu
| Bl 0JER)YBYM IHYMEYBYM B

:e] 01310)| eu|

Nedouioy

9} aw ededney| 23 1) eue
leduey o ewew 1yiw nyny ey
nie 1yeia 3 eue eleym

9 ededney pjendeyeym ey
31101

9} oW ewedJew 33 | eSunu

| Bl 0JER)YBYM [HYMEYBYM B
1e] 04340)

eu|

ejelem 9} |
‘epjesey 911 ‘eyadad 93 | esad
e 9 e1ad el 1IOB|A| 04340

owouw 1yei3 | el njele} ey
INU oJeeyeym

eSu | el eue nyeeyeym 3
31301
911 ‘ewesew 911 edunJ |

el 0JER)RYM IHYMEYBYM B

:e] 01310)| eu|

el eue e3une} @ ead

2Jo0ey pledoloy e3u | 04340 31
0 e3uinu 31| eweJewW [BYyM B
042403 eue}

1 0304 | BNIN} 1Y 1B [BYM | BUE)
0J34031e) 91 | B3 | BAWAYIW
ey el0Je By ‘el39eyaeyoue ey
042403 31

1e o3uoJ euel |

0104 0 1ye12} 1 ededney 1yeid}
o e3ued 33 @ enyoine} ey
0J2J0Yj1ey

91 e e3uieym 311 eue BNYO]

9 04240 31 0 e3uejenye e3u el
9 eljoJeeyeyM B ‘enyoines ey
0J2.40)j1e) 31 0 dUNYNEe]

0J3J0Y1BY 31
e eSuieym a1 | eue ejeeyeym

9 04240 31 0 e3ueienye e3u
elydjedelew ey ‘enyoines ey
04240

91103104 0 enlew o3uoJed

e3u aw e3uely eSu ‘ndny

eSu 1 el uejel ey ‘nyoines ey

el eue eSune}

9 pjedosoy e3u | 04340)|1eY 91 O

042403 91 | 0104 O OY0OINE]
oJeeyeym e3u saw enjew
oJeeyeym e3u enyoiney ey
el eue eSuney

9 pjedoJoy e3u | 04340) 93

043403 311 0104 O llleym
o3uoJed 1yela el o eayy &)
piendeseym a1 1y 0Ja10jiey 93
BUE [BYM D BNlEW OJEB)BYM

0 nynyel a3 el @ enyoinel ey e 91 Y NMCOv_m 9} ewelew ey e | OJeejyeym e3u D] el ewelew ey e O el allleym euel eou led ey ° e3u el enyoineley e

:e] oSuoJseyeym euj

:e] oSuoJseyeym euj

:e] oSuoJseyeym euj

:e] oSuoJseyeym euj

:ej ouoseyeym eu|

eSuelnesew

91 0 BWIJEN] B1EWNE] 9] | 0J3JO)
eSuneyid eSu sw ‘l10e|A 33 B e
aeind 1yela ‘012403 91 0 el
-nd e3u e e | BNIN} €Y ‘@ ‘eyem
-8 043403 e3u o eyew edosoy
e3u aw eind e3u | e3uoye a1
oue 3yejoJe ey ‘nle ewelew ey
03y edulayy

eSueinesew 23 0 eymen}
ejewne} 91 | 043403 e3uneyd
e3u aw ‘loe 93 e e ayeind
1yel ‘04240 931 0 eind e3u er e
1 nIny Y ‘e ‘eyem-e 043103 eSU
0 eyew pedosoy edu sw ayeind
e3u | e3uoyje a3 ayJneeyeYM B
03y edulayy

e3ueinelsew

91 0 NJO3lEeN) BlEWNE) 3) | 0240
e3uneyid eSu sw ‘lioe|A 33 €
e axeind 1ye1d ‘oJa40y eind
9)e eue el e | NNl ey ‘e eyem
-B 04340) 931 0 Pjedosoy e3u aw
9yeind edu | eSuoye 93 liele] By
03y edulayy

e3uejnelew 31 0 enJeny
ejewne} 91 | 043403 e3uneyd
e3u sw 04340 jeind axe eue
el e | 1yninl ey ‘e ‘eyem-e ewew
043403 e3u | e3uoye 93 oue
eweJjeweyeym ey ‘nyoiney ey
03y edulayy

e3ueinelsew
91 0 Iyelen) ejewne) 91 | 01240
e3uneyid eSu sw o440y ayeind
e BUE Bl B | DNIN] BY ‘B ‘eyem
-e ewew 04340 e3u | e3uoyje a1
QuE NYO3INEe] By ‘Nie Bwelew ey

03y edulayy

S e3uelayeueym OYIUO)

¥ e3uelayeueym :04IYON

€ eSueiadjeueym :0HIYO)

z eSueiddjeueyM :0HIYO)

T eSuelajeueym :04IHOM

(0}.E}.[0)]

:$324YNO0SIY ONILYOddNS /ONOLNVL IININVY




1514

042.0)
91 0 111 9 eoxeye e3ueyi} 31
lend ewesew a ndnyiyely e

eue

©)11 9 [1I9UB) BMEYO 03U 9)

‘Iyedo 034 93 ‘edine} 19y] o34
Oowow 9} dW ‘ey 91 ‘0243 e

042.0)

91 0 e3uey1} 91 I3 eueul}

9} 0 034 39} 0 e3uouoy edu

‘Djed 04240y 93 ‘Iylweyeym

91 ‘042403 oY NeyY

91 ‘ndny aye eue 13 hieexeym
91 ‘InIn 31 ‘eSuelenJenJel 91

‘ediney 19y ‘eyem-e 04340y 91
0 aeynjow e3uelenye iyely e

:I) OlYyOW BUE} Bl NleeeyM ey

[1oued
emedo ‘pledo eoyeye]
049403 owow 31 I3 eue
1eSuey o eSueiojoyeieyeym
e3uaw ndnyeSN e
04240 911 0104
| 0Jeeyeym edu |e ouoy
9 ouoyouoy ndny eSN e
auJexeym edueny
‘enyeejeym esuepy lyeiyy e

:I) OlYyOW euE} Bl NleeeyMm ey

[o14eny 91 03 ‘ensenuel
91 0y ‘edine} 1I9y] oJeeyeym
91 | oylUOYIUBYEYM

13y oaJ e3uelenye iyely e
enye ndny e3u aw 3jlune}

ndny e3u o nuoyeyew a| e
eyad

03J 1Ye1 aw eyempy lyelg e
110B|A 094 91 0

BelW 919w ‘18ue1 9] ‘OUa13] e

! OlYyOW BUE} B NleeeyM e

oJeeseym ouoyni Iay eue
eI} o oaJ e3ueienye eSN e
[lyew 311 ‘ndeindey 23
1 ‘lyem 21| ‘exeSuel a1 | eue
njeeyeym a enye ndny edu |
elad] odeeyeym 1ymexeym
19y ‘el B | new eny|
eSueny lyel@ sw ndny iyelgy e
el eue olyow
9 e3uen| e3u aw ndny
eSuiejienyeyeymal e

:I) OlYyOW BUE} Bl NleeyeyMm ey

Bwew ojoyeieyeym eSN e
oJeleym
oJeeyeym 33 | ‘010J-e aJey
91 1 nleexeym ndny 1yeia
dw eind aynenendn} eSN e
1IOBI\| 021 ) 1BHW D] o

:I) OlYyOW BUE} B NleeeyM ey

eSuelnesew

91 O BWIJEN] BlEWNE]

93} 1 04240 e3uneyjid e3u |e NNy
9 0aJ e3uelenye e3u | e3uoye

91 OUE ) B10JE BY ‘IYRWEBYM B

09y eund

eSuelneJsew 93 0 BYymen) erewne}
93} 1 04240 e3uneyjid e3u |e NNy

9 0aJ e3ueinye e3u | eSuoe 93
Que 311JNe1REYM ‘YW e ByM B

09y eund

eSuejneJew 91 0 nJolen}
ejewne} 91 | 043403 e3uneyd
e3u |e pniny o ojoyeleyeym edu
9w oaJ eduejenye e3u | e3uoye
91 OUB |yeweyeym ey ‘lielel ey

09y eund

eSueinesew 91 0 enJen} elewne}
91 1 042403 e3uneyid e8u e yniny
9 ewew ojoyeleyeym eSu aw oal

eSuejenye e3u | eSuoye 93 oue
Iyewe)eym ey ‘eweleweyeym ey

09y eund

eSueinesew 91 O |yeleny ejewne}
93} 1 04240 e3uneyjid e3u |e NNy
ewew ojoyeleyeym edu sw

o34 e3uelenye eSu | e3uoye 93
oue [yewe)eym ey ‘enyoines ey

03y eund

G e3ueldyeueyM :043IYOM

¥ eSueiayjeueym :043IYOM

€ eSueiajeueym :0HIYO)

z eSueiddjeueyM :0HIYO)

T eSueidyeueyM :043IYOM




14%

1aued euedeu
1noeyeym a3 P ‘nyedniedney
911nyand sy neyepleymey e
o3uoJseyeym
eSuny a1 e lew leym
91 e e |ed © ‘04340) 91 |
19UBJ BNJE) BY ‘OJEB)BYM 31 |
pendeyeym 1oy oue eJe jwpy
ey ‘049403 91 0 NUO} Enye 31 |
‘9491 911 Ja43JedRYM 9] W
o3uoJseyeym eduny 3y e jew
0Je310Enye a1 oJilIe) e
1e 18ueaid 1 euel 1e
lew ealp| e el lejedeled ey o

eue 04310
9 ‘eue oSuoiedeymaei e |

o3uoJseyeym

eSuny a1 e lew oJe 31 Ie

nuol new epy el BUE Olyow

9 eyem-e 0aJ e3uelenye
eSu ejyeweyeymeje ey e

Nnuo3} BOJ ENYE 04310

e3u | el e eSuejewelew

1IBYM B DjoYy eainye

-e ‘oaJ-e euejoiyow
BUO] BIYyERWEBNRYM BY »

1e 18ueaid | euel 1e lew
eal ey el leyedejed ey e

eue 04310
9 ‘eue oSuoiedeyma e e|

0494043403 91 0 e3ueyi}
e3u 1) ewesew 31 dw
{13 91 | B3UNJ | 043404340
Iyel hienynyey e
o3uoJeyeymiey|
91 I oJeeyeym
BUO e BWEJBW D ‘04340
eue | [aueJ eyjnexeym ey
‘oJeeyeym eue | hieexeym
19y Nie 23 04340y Y11 E) e
042403 91 0 eSuey1}
91 1) BWeJew 3 el 30y
eul eSueljewelew (W ey e

eue 04310
9 ‘eue oSuoiedeymaej e |

ninnine} ay eJe ‘04340y
IMYMESBYM 31 O BMEY|
919w e3ueyinedulleymey e
o3uoueyeymiey
91 1) Ie BLWIEBJEW BIY 0J3J0Y
BUE} | Bl OUB BNJENJElI B) »
1suel
oJeeyeym euo ‘eSuejoiyow
BUQ | 9B INnUBYMEYBYM
19y Bjoy ninexeym
nyn3 ey ‘ieled nyniey e

eue 04310
9 ‘eue oSuoiedeymaeje|

eJeyewnd euo 3 e new ery
enlew e3uep| eSu sw ndny
e3u | eniel ey ‘njeodeyey e
e| eUE Olyow 3 eaw
e3u b eSuouoy eSuiauyey e
042403 31 0 eSueyji} 31 ) el
Ie eweJew epf leyed MN1ey e

eue 04310
9 ‘eue oSuoiedeymaej e |

‘oJeeyeym euo I nie

1Yy1e3 |e oue eweJsew 3 ‘eue oguo.
9 BUE] )] Bl |B BWERJBW 3 |3U
enyny enye pjeines edu | eSuoye
91 OUE 3)e10JE BY ‘Iyeweyeym ey

03y pjeiney

oleeyeym

BUO I3 N1E IYel13 Ie QUE BWEJBW 3
‘eue o8uoJ @ eue) | el le ewelew
9 pjened e3u | eSuoye 93 oue
aidneleyeym ey ‘1yewedeym ey

03l pjeney

oJeeyeym euo Iy Nie 1Yela e gue
eweJew o ‘eue o3uoJ 3 euel Iy el
e ewedew d penes edu | e3uoye

91 OUE IYRWEB)BYM BY| ‘lIBle] B)|

03y Pjeiney

oleeyeym

BUQ I N1E 1Ye}3 IB OUE BWEJBW 3
‘eue 08uoJ @ eue) | el le eweJew
9 pjeined e3u | eSuoye 93 oue
BWEJBWEYBYM BY ‘IyEWENBYM B

03l pjeney

oJeeyeym euo Iy Nie 1Yela e gue
eweJew d ‘eue o3uoJ 3 euel Iy el
e ewedew d penes edu | e3uoye
91 QUE IyeWE)RYM B ‘NYOoINne] ey

03y pjeiney

g eSuelajeueym :04IHOM

¥ eSuelaeueym :04IHON

€ eSueiajeueym :0HIYO)

z eSueidjeueyM :0HIYO)

T eSuelajeueym :04IHOM




RAUEMI TAUTOKO/ SUPPORTING RESOURCES: TUHITUHI

Tauira 1 Kotiro
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Tauira 3 Kotiro

| hua mai ténei tauira tuhituhi na runga ano i te hiahia o te kaiako kia rongo pi te akonga i nga
wheako (atu i te ako e pa ana ki te wheako). Ka whakamaua e te tamaiti étahi matiti ki étahi

wahanga o tona tinana na kona i tuhia ai he whakaahuatanga o taua wheako.
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WHAKAMARAMATANGA 6.3
Whakataurauriterite i nga whakatau aronga i nga wahanga korero, panui me te tuhituhi

Ma te kounga o te korero e whakaatu ai, e tohu ai i nga aheitanga (o te akonga) ki te panui me te
tuhituhi. He mea nui kia pakari te reo a-waha o te akonga kia whai hua ai te taha ta kia taea ai e te
akonga te whakapuaki whakaaro mo te tuhinga, kia marama i tana i panui ai, ka mutu, kia
korerohia tona maramatanga o te tuhinga. E kore e taea e nga akonga te tuhi takitahi ki te kore e
whai whakaaro, ki te kore hoki e whai reo a-waha. Ma te raranga haere i nga ngohe reo me nga
wheako ako, te reo matatini o nga akonga e pakari ake ai.

Me ata wananga nga kitenga whanaketanga kua whakataungia ma roto | nga aronga whakatau
mehemea e tino rereké ana nga taumata.

DISCUSSION 6.3

Moderating OTJs across performance areas for korero, panui and tuhituhi

Korero is an important predictor of achievement in panui and tuhituhi. A strong base in korero is
required for akonga to be able to engage successfully with print based texts - to be able to talk
about the text, understand what they are reading and articulate that understanding. In tuhituhi,
akonga cannot independently write what they cannot think and therefore say. Engagement in
these language based activities and learning experiences in turn contributes to the developing

literacy competencies of akonga including korero.

There are combinations of whanaketanga achievement levels identified via moderated OTJs that
should give rise to further consideration.These include the following:

Korero Manawa Taki Panui, Tuhituhi Manawa Ora or Manawa Toa

Korero Manawa Aki Panui, Tuhituhi Manawa Toa
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HEI AWHINA
If you have any queries or would like to follow up on content from this workshop, click on the link
below to join a google plus discussion group.

https://plus.google.com/u/0/communities/105570272469336440272

Alternatively, please email: cath@kiaatamai.org (this is a gmail account).
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